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Unit 1 (PSYA1) 

Cognitive Psychology, Developmental Psychology and Research 
Methods 

General 
 
Students taking PSYA1 this year were able to access the paper and found opportunities to 
demonstrate their knowledge. This was particularly the case in the essay question where many 
students displayed impressive knowledge. Most students finished the paper and attempted all the 
questions. 
 
In this paper students were provided with additional lines, indicated in the question paper as extra 
space for their response to some questions. This was an attempt to reduce the number of students 
using additional sheets. The lines were clearly labelled as ‘extra space’ to indicate that there was 
no expectation that students would need to write more to access full marks for these questions. 
 
While students are not required to have extensive knowledge of relevant research, they do need to 
be able to provide answers which are accurate and reasonably detailed. This was particularly 
relevant for question 4 where students needed sufficient knowledge to be able to describe one 
research study including details of procedure and findings. 
 
As reported in previous years, students should be mindful to ensure that their handwriting is 
legible. Some students’ handwriting can be challenging for examiners to read. 
 
Section A   Cognitive Psychology and Research Methods 
 
Question 1 
 
Most students did follow the instructions to write one letter in each box. 
 
Question 2a 
 
The multi-store model of memory was well understood and there were very few responses where 
students muddled this with the working memory model. There were many high scoring answers 
where the structure and characteristics of the stores and processes of the model were described in 
accurate detail. Where students achieved lower marks this was generally due to lack of accurate 
detail of the sensory store or details concerning aspects of the model such as encoding. 
 
Question 2b 
 
Weaker answers tended to identify limitations but did not explain them, as the question required. 
Common examples of this included ‘it is too simplistic’ or ‘it relies on rehearsal’. Other limitations 
were questionable, such as ‘it is based on evidence from brain damage so cannot be generalised’. 
A minority of students gained full marks by explaining problems such as the importance of 
rehearsal in transfer of information from STM to LTM with appropriate elaboration in the form of 
examples or relevant research. 
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Question 3 
 
This question required students to apply their knowledge of the cognitive interview and was usually 
well answered. Many students linked their explanation of the techniques to relevant material in the 
stem/scenario demonstrating that they had thought about the requirements of the question. Some, 
however, were unable to elaborate appropriately on the techniques of the cognitive interview. This 
was particularly the case with context reinstatement where many students simply referred to 
Marsha being asked about the weather at the time of the attack. Some students merely identified 
the techniques with very little attempt at elaboration or application. 
 
Question 4 
 
Most students chose an appropriate study, although a few wrote about laboratory studies involving 
watching slides or films of car accidents, which were not investigating the effect of anxiety. Many 
students were able to demonstrate accurate and detailed knowledge of a relevant study. The study 
most frequently referred to was that of Johnson and Scott/Loftus. These answers were generally 
accurate although sometimes lacking in details of results. Students also made use of alternative 
studies, eg by Loftus and Burns (1982), Peters (1988), Yuille and Cutshall (1986), and 
Christianson and Hubinette (1993). Some students achieved excellent marks using these studies, 
but many were not able to describe the study in the level of detail required for full marks. 
 
Question 5 
 
Most students answered this question with an appropriate response; ethical issues, questions of 
ecological validity in laboratory studies or questions of lack of control in field research were often 
cited. 
 
Question 6 
 
This question discriminated well and produced a full range of marks. Problems were often due to 
the difficulty some students had in using technical terms correctly. Reliability and validity were 
often incorrectly applied. Just describing the characteristics of a case study did not attract credit. 
The nature of case studies was not always understood. Case studies are not always of just one 
person, nor are they always longitudinal, nor are they always more time consuming and expensive 
than, for example, carrying out a survey. Some of the better answers elaborated the point being 
made with appropriate reference to what has been learnt from specific case studies; for example 
how the study of KF’s memory has demonstrated that STM is not a unitary store. 
 
Question 7a 
 
Most memory improvement strategies suggested were appropriate, with sufficient elaboration to 
score full marks. The most common was method of loci. Some, such as chunking, or creating a 
poem, were not appropriate for the task. 
 
Question 7b 
 
Most students could produce an appropriate directional hypothesis, although failure to 
operationalise the dependent variable was the main reason for failing to score full marks. 
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Question 7c 
 
Common incorrect answers to this question included:- 
to see whether the experiment works;  
to compare the results against those from the experiment; 
to check an appropriate experimental design; 
to check ethical issues. 
 
This question discriminated between students who could apply their knowledge and understanding 
and those who could not. Some students failed to address the requirement to explain why it would 
be appropriate to carry out a pilot study in the context of the experiment referred to in the question. 
However, many students were able to identify appropriate reasons for conducting a pilot study, 
referring most commonly to checking that participants understood the instructions and were able to 
use the memory strategy, or to check that an appropriate number of words had been chosen in 
order to allow changes to be made. 
 
Section B   Developmental Psychology and Research Methods 
 
Question 8a 
 
This question was answered well. Most students offered a relevant definition and many provided 
more elaboration than required for a two mark answer. 
 
Question 8b 
 
Answers were variable. Most students were able to identify a relevant strength in terms of 
standardised procedures or reliability. Students sometimes said comparisons could be made 
across cultures but failed to complete the explanation by suggesting this was due to the nature of 
the standardised procedure. A few students simply referred to the fact that it allowed identification 
of types of attachment. Some students were able to elaborate on this, however, by explaining how 
this could be useful in providing help for parents with infants who had been identified as having an 
insecure attachment. 
 
Question 8c 
 
This question was answered well. Students generally demonstrated impressive knowledge of the 
differences between these two types of insecure attachment in terms of separation and reunion 
behaviour, exploration and stranger anxiety. A small minority described separate aspects of each 
type and therefore failed to show how the types were different. Some students, perhaps accidently, 
credited characteristics of a child showing insecure-resistant attachment to a child showing 
insecure-avoidant attachment and vice versa. In those instances students sacrificed all the marks. 
 
Question 8d 
 
Many students answered this question well, focussing on findings relating to cultural variations in 
attachment. Sometimes unnecessary detail of procedure from studies was presented. In this 
question (as in question 4) those who could write an accurate and reasonably detailed account 
scored full marks. Some students did this by offering several findings from Van Ijzendoorn and 
Kroonenberg’s meta-analysis, while others achieved full marks by giving findings from two or more 
studies. A small minority of students offered only Tronick et al’s study and were unable to give 
sufficient detail of findings to obtain a mark in the higher bands. 
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Question 9a 
 
A significant number of students suggested that a random sample could be obtained by obtaining a 
stratified, systematic or opportunity sample. When identifying how to obtain a random sample it is 
important that students identify the source from which the selection of the sample takes place. 
 
Question 9b 
 
Many students could apply their understanding of research methods and give an appropriate 
advantage such as better representation of the target population. Some answers addressed the 
relative problems of volunteer sampling, which was acceptable. 
 
Question 9c 
 
The ability of the student to appropriately elaborate the point being made usually distinguished 
between the credit of one and two marks. 
 
Question 9d 
 
This was a question where appropriate, thoughtful, well-constructed answers were rewarded. 
Some students appeared to have really thought about their response before they put pen to paper. 
Better answers addressed the requirement to explain some of the ethical issues. However, there 
was a tendency amongst some students to merely list the ethical issues which might be 
appropriate in the ‘Strange Situation’ scenario. Other answers just named the issue and outlined a 
solution. These gained some credit but frequently failed to focus on explaining the issue. 
 
Question 10 
  
This question seemed to be a popular, extended writing question. Students often wrote a clear and 
detailed outline of Bowlby’s theory of attachment. The ability to produce an effective 
evaluation/commentary was, however, a discriminator. Although students could often martial 
potentially useful material, eg the work of Lorenz, Harlow’s work with monkeys, Hazan and 
Shaver’s study, many had difficulty in using this material to create an effective evaluation. Some 
students wrote quite lengthy but poorly focused evaluation sections, for example, an extended 
evaluation of Harlow’s work with animals is not in itself addressing the question requirement to 
evaluate Bowlby’s work. 
 
A very small minority of students offered descriptions of learning theory. Sometimes this was in the 
mistaken belief that this was Bowlby’s theory, and sometimes in an attempt to evaluate Bowlby’s 
theory. 
 
 
 

Mark Ranges and Award of Grades 
Grade boundaries and cumulative percentage grades are available on the Results Statistics 
page of the AQA Website. 
 

Converting Marks into UMS marks 
Convert raw marks into Uniform Mark Scale (UMS) marks by using the link below. 
 
UMS conversion calculator   

http://www.aqa.org.uk/exams-administration/about-results/results-statistics
http://www.aqa.org.uk/exams-administration/about-results/uniform-mark-scale/convert-marks-to-ums
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